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Korean-as-a foreign/second language (KFL) in the U.S. college settings began 
on a small scale, but experienced huge growth from the 1970s to the present 
time. For instance, according to the Modern Language Association of 
America’s report in 1995, among foreign languages being taught in the U.S. 
universities, such as Spanish, French, German, Japanese, Chinese, Italian, 
Portuguese, and Russian, the Korean language showed a 46% increase in 
student numbers between 1990 and 1995. The number continued to grow in the 
2000s, showing an increase of 16% between 1998 and 2000 (Kang 2005). 
Currently, there are approximately 130 universities offering KFL courses in the 
U.S. The recent growth is attributed to four main factors: the increasing 
visibility of South Korea on the international stage, a greater number of Korean 
immigrants in the USA, increasing involvement of the Korean Government in 
the teaching of Korean internationally, and the recent expansion of Korean pop 
culture and cultural borrowing phenomena (e.g., K-pop music, Korean dramas 
and movies). The Korean language, whose presence was less visible in the U.S. 
just a few decades ago, is now being recognized as a fast-growing foreign 
language.  

The expanding number of KFL teachers and researchers in the U.S. 
educational settings resulted in rising demands for a professional organization 
that can represent their voices and promote their career interests further. In 
1994, the American Association of Teachers of Korean (AATK) was founded 
for teachers of Korean language, culture, and literature in the U.S. Its mission 
was to enhance and promote the language and its culture, to carry out research 
in KFL pedagogy, and to provide a forum for presenting and sharing research 
findings. Since then, the association has hosted its national conference and 
professional workshop annually, and has represented the voice of over three 
hundred K-16 KFL educators and researchers. Moreover, in 2008, the 
association successfully launched its official journal of the association, The 
Korean Language in America, the first and the only academic journal in its 
field, published in America. 

However, KFL pedagogy is still in its infant stage, since the number of 
KFL research monographs and/or edited volumes is relatively low, as 
compared to mainstream second/foreign language (L2) literatures. In this 
respect, this edited volume, dedicated to KFL pedagogy, is a timely welcome 
addition to the KFL field. The book presents eleven empirical studies that 
explore various pedagogical issues in KFL classroom settings. The topics are 
wide-ranging, and they include vocabulary learning, listening comprehension 
strategies, interlanguage pragmatic features of Korean requests, performance-
based assessment, other-initiated repair as language learning resources, code-
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switching behavior, learners’ attitude towards group work, teaching cultures, 
the effectiveness of form-focused tasks, heritage learners’ issues , and parental 
views as well as needs for Korean community schools. Each study explicitly 
prompts the connection between instructional second language acquisition 
theories and KFL curriculum settings. In addition, each chapter attempts to 
offer practical implications for the learning and teaching of KFL. Hence, this 
book does not only add to the depth and scope of L2 pedagogy research in 
general, but also aims to facilitate the dialogue between instructional SLA 
(Second Language Acquisition) theories and their practicality found in KFL 
classroom settings. 
 
Chapters 
 
Exploring word association patterns of L2 learners is a widely researched topic 
in L2 vocabulary studies. However, it has received relatively less attention 
among KFL researchers. In Chapter 2, Jieun Kim and Mary Kim employ the 
word association method to investigate how American college KFL learners 
store, organize, and develop their mental lexicons. Forty Korean native 
speakers and 40 KFL learners participated in the study. They were provided 
with a list of carefully selected 30 stimuli words, which consisted of twelve 
nouns, seven verbs, seven adjectives, and four adverbs, and they were then 
asked to produce word associations using the given stimuli words. The data 
were analyzed both quantitatively (e.g., the number of associative responses as 
well as their strength and consistency) and qualitatively (e.g., the nature of the 
relationship between the stimuli words and responses). The two groups of 
participants displayed significant differences in their word association patterns. 
While learners tended to make high numbers of loose semantic and syntactic 
associations, as well as form-based associations, native speakers made more 
collocation-based associations and conceptually strong associations. Moreover, 
the study shows that differences between native speakers and learners’ 
responses are not necessarily due to the differences in their proficiency levels, 
for many of the native speakers’ response words are already known to learners. 
The study suggests the differences are rather due to the learners’ inactive word 
association network. As for pedagogical implications, the authors discuss word 
association as a useful tool for developing effective vocabulary teaching 
strategies as it can activate learners’ mental lexicon network.  

In an effort to identify L2 students’ learning needs, a number of second 
language studies (e.g., Chamot and O’Malley 1994; Oxford et al. 1990; Oxford 
1990) have explored the kinds of learning strategies L2 learners use, the 
effectiveness of their strategies, and the way to enhance their strategy use. In 
contrast to the prolific number of L2 studies on this topic, research 
investigating KFL learners’ strategy use is scarce. Moreover, to this date, there 
has been no previous attempt to document American college KFL students’ 
listening experiences or to explore their listening comprehension strategy use. 
To fill this void, in Chapter 3, Andrew Sangpil Byon employs a verbal recall 
protocol which asks each participant to think aloud whatever went on his/her 
mind during listening tasks. The study has produced a large amount of 
qualitative data regarding the participants’ listening processes, showing how 
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they display much different ways of thinking and approaching the listening 
task. In addition, the study identified various factors that hindered their 
listening comprehension, such as linguistic difficulties (e.g., unfamiliar words) 
and task- and listening process-related difficulties. However, while the KFL 
students took active roles during listening by employing diverse listening 
comprehension strategies, they tended to heavily rely on limited number of rote 
strategies. The chapter contributes to the existing KFL literatures by providing 
initial information regarding the third-year American KFL students’ listening 
comprehension strategy use. It also calls for KFL teachers and learners’ 
increasing awareness regarding the instructional benefits of using varied 
listening comprehension strategies and exposing them to rich listening strategy 
inventory.  

In Chapter 4, Eunyoung Kim and Hae-Young Kim explore the 
sociopragmatic as well as pragmalinguistic features of Korean speech act of 
request, produced by Japanese KFL learners. Three groups of subjects 
participated in the study: 20 Korean native speakers, 20 Japanese native 
speakers, and 20 Japanese advanced KFL learners. The participants were asked 
to engage in role plays, designed to elicit different request behaviors based on 
two social variables, power and distance. As for sociopragmatic features, the 
study investigated how the learners structure and sequence the speech act of 
request, how they modify and use request supportive moves in each given 
situation of different social variables, and how their requesting patterns deviate 
from those of Korean native speaking participants or similar to those of 
Japanese native speaking participants. As for pragmalinguistic features, the 
study examined what kinds of grammatical resources the learners employ in 
realizing and modifying the request head act, and how their usage patterns 
compare with those of Korean native speakers. The results show that the 
learners possessed a fairly high level of sociopragmatic awareness but 
relatively limited pragmalinguistic knowledge. For instance, the learners’ 
(in)frequent use of request head acts as well as supportive moves in the given 
situations of varying social variables resembled those of Korean native 
speakers. However, the learners’ overuse of limited semantic formulae 
indicated their pragmalinguistic shortcoming. As pedagogical implications, the 
study advocates explicit and innovative instructional interventions for teaching 
pragmalinguistic features. Furthermore, it highlights the importance of 
considering learners’ first language (L1) when teaching target pragmatics 
features. 

Performance-based assessment focuses on evaluating L2 learner’s 
functional ability to use the target language in meaningful real-world contexts. 
In Chapter 5, Danielle Ooyoung Pyun and Jaewoo Shim explore how KFL 
students perceive oral performance-based assessments and how their attitudes 
relate to four selected learner variables, namely learners’ perceived validity and 
perceived reliability of the performance-assessment, learners’ level of foreign 
language anxiety, and learners’ gender. The participants of the study were 56 
American KFL learners enrolled in first-year and second-year Korean language 
courses at a Midwestern university. Students’ in-class performance of various 
types of tasks and prompts was assessed three times a week for a period of 10 
weeks and then students completed a questionnaire which was intended to 
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measure their attitudes towards performance-based assessment. Pyun and Shim 
analyzed the data using descriptive and inferential statistics. Overall, the 
participants’ responses were positive. The majority of participants showed a 
high level of satisfaction with performance-based assessment. The correlation 
statistics indicated that students’ level of satisfaction with performance 
assessment was positively correlated with the perceived validity and perceived 
reliability variables and was negatively correlated with the anxiety variable. 
The multiple regression analysis further identified perceived validity and 
anxiety as significant predictors of learners’ satisfaction with performance-
based assessment. Pyun and Shim’s study implicate that in order to increase 
learners’ satisfaction with performance assessment, (1) the quality of 
performance tasks should be ensured—that is, tasks should be authentic and 
applicable to real-life situations, and (2) teachers should make efforts to create 
a supportive and non-threatening learning environment in which students 
would feel less anxious and more confident.  

In recent years, there has been an expanding interest among SLA scholars 
in using conversational analysis (CA) to explore and identify whether, when, 
and how L2 learning takes place during L2 interaction (for example, see He 
2004; Markee 2000; Mori 2004). Chapter 6 by Kyung-Eun Yoon is such an 
example—an application of CA to L2 interaction. Yoon employs CA to look 
into repair and word search sequences in KFL learners’ talk-in-interaction 
among themselves or with their teachers. The data set consists of four hours of 
talk-in-interaction which occur in four different settings of natural (unscripted) 
conversation. Three of them are interactions between a KFL learner and a 
native speaker who have regular meetings for the learner’s conversational 
practice: a conversation between an advanced learner and his Korean friend, an 
interaction between a high-intermediate learner and her KFL instructor, and a 
talk between a low-intermediate learner and his KFL instructor. The last one is 
a classroom discussion on a cultural topic led by a KFL instructor with her 
eight intermediate-level students. Each talk lasts approximately an hour, and 
each of them was transcribed according to the CA conventions. The finding 
demonstrates that L2 learning can occur during other-initiated repairs used by 
Korean native speakers, and thereby other-initiated repair can be viewed as 
possible L2 learning and teaching resources. The study calls for increasing 
awareness and interests among KFL researchers and teachers regarding the 
application of CA in KFL acquisition research and teaching. 

The KFL student population of the U.S. college setting consists of two 
distinctive groups: heritage language (HL) learners and non-heritage language 
(non-HL) learners. HL learners are those who have acquired the Korean 
language naturally from their family members and/or from the Korean 
community in which they reside. Consequently, they are to some degree 
bilingual (with individual variations) in English and Korean. Their Korean 
proficiency, however, may be characterized by under-developed literacy which 
is largely due to the fact that (1) their prior Korean language experience was 
limited to oral components (listening and speaking) and (2) they received little 
or no formal Korean language instruction. Non-HL learners are those who 
started learning Korean as a foreign language through formal KFL instruction 
as true beginners without any previous experience in Korean language and 
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culture. In Chapter 7, Jeongyi Lee examines code-switching behavior of HL 
learners and that of non-HL learners during their interaction with 
conversational partners. Lee attempts to explicate a number of patterns, 
features, and functions of code-switching behavior that are likely to distinguish 
HL learners from non-HL learners. Sixteen KFL learners (e.g., eight HL 
learners and eight non-HL learners) and 15 conversational partners, who were 
native speakers of Korean, participated in this study. Their interactions were 
recorded and transcribed for qualitative data analysis. The findings show that 
HL learners and non-HL learners display different code-switching behaviors. 
For instance, code-switching to Korean (from English) was most common 
among HL learners, while code-switching to English (from Korean) was more 
common among non-HL learners. HL learners’ frequent code-switching into 
Korean signaled their intention to develop a sense of solidarity between 
themselves and their conversational partners. On the other hand, non-HL 
learners’ code-switching behavior primarily served as L2 conversation 
management resources.  

In an L2 classroom, one of the commonly used teaching strategies is to 
assign learners into small groups or pairs and engaged them in tasks to 
collaboratively work on. A substantial body of L2 research maintains that a 
group or pair work can offer ample opportunities of L2 communication and can 
contribute to developing learners’ interpersonal skills, which in turn brings 
forth positive L2 learning experience in class (e.g., see Ghaith 2003; Kobayashi 
2003). Chapter 8 by Danielle Ooyoung Pyun is a classroom-based research 
which attempts to ascertain the reported benefits of group or pair work in L2 
learning. Using a questionnaire, Pyun investigates KFL learners’ appraisal of 
group work in their language classroom and the factors that learners consider 
important for ensuring successful group or pair activities. The results indicate 
that the participants perceived group or pair work beneficial for developing 
communicative skills. The study also discusses the conditions potentially 
affecting the outcome of group work such as time allotment and proficiency-
differences between peers. The study further reports the types of tasks students 
identified as appropriate for facilitative group work, which included creative 
conversation, dialogue exercises, opinion-sharing, and reporting.   

Chapter 9 by Hye-Sook Wang concerns L2 culture teaching and learning 
in KFL curriculum. Noting the scarcity of KFL studies addressing how L2 
cultural elements are portrayed in textbooks and how they are taught by 
teachers in their classrooms, Wang sets out to analyze the culture content and 
the manner of presentation in beginning-level Korean language textbooks. In 
addition, based on the data she collected from survey and telephone interviews, 
she discusses (1) how KFL instructors perceive L2 culture teaching and (2) 
how and to what extent they provide instruction on target culture in their 
respective classrooms. From the textbook analysis, Wang found a low level of 
integration between language and culture both in the target textbook and in 
culture instruction. In addition, the results of the survey and interviews 
indicated that although most teachers acknowledged the importance of L2 
culture teaching in their classroom, their responses regarding how often and 
how extensively they incorporate culture instruction into their language 
classrooms were not uniform. Based on these findings, Wang introduces a 
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number of culture-learning activities that integrate culture with language 
instruction.  

Existing L2 literatures contend that the use of form-focused tasks 
enhances L2 grammar acquisition by drawing learners’ attention to formal 
properties of L2 while engaging in meaningful interaction in the target 
language (Ellis 2003; Nassaji and Fotos 2004). However, most of these L2 
studies report the cases in English as a second language or French immersion 
settings (see Pica 1994; Swain and Lapkin 2000), while the number of studies 
that implement the form-focused tasks in less-commonly-taught languages like 
Korean is scarce. Chapter 10 by Hyun-Sook Kang intends to fill this gap. 
Kang implements two types of form-focused tasks, dictogloss and jigsaw, in 
KFL classroom settings. Then she explores how these two tasks drew HL 
learners’ attention to target grammatical forms, whether each task facilitated 
learning the target forms, and whether there were any notable differences 
between these two tasks in terms of attention and interaction processes. Eight 
HL learners, who were enrolled in an intermediate KFL course at a U.S. 
university, participated in the study. The future tense marker –keyss and the 
contrastive topic marker –(n)un were selected as two target grammatical forms 
for analysis. The dyadic conversations between the participants during the tasks 
were recorded and transcribed, and then analyzed qualitatively. The study 
identified a number of meaningful L2 interactional processes such as noticing 
forms, noticing the gap, engaging in joint construction, giving negative 
feedback, and recasting. Overall, the result supports the positive findings 
reported in the existing L2 studies. The tasks enabled the participants to notice, 
assess, correct, and comment on their own as well as each other’s utterances.  

American HL learners have characteristics of both KFL learners and 
Korean native speakers due to their growing up in bilingual environment. 
Consequently, teaching HL learners and non-HL learners in a single classroom 
has always been a curricular concern for most KFL educators. In Chapter 11, 
Hi-Sun Helen Kim sets out to identify linguistic and curricular needs of 
Korean HL learners by comparing their inter-linguistic profiles to those of non-
HL learners as well as Korean-bilingual children. Nine HL learners and four 
non-HL learners enrolled in KFL courses at the University of Chicago, and two 
Korean-English bilingual children participated in the study. All participants 
were asked to watch a nine-minute online video clip of an animated cartoon in 
English. After viewing the clip, they were asked to re-tell the story in Korean as 
much detail as possible. The data was transcribed, coded, and analyzed to 
examine linguistic complexity and accuracy. The findings indicate that the data 
of HL learners were linguistically distinguished from that of non-HL learners. 
For instance, like Korean-English bilingual children, HL learners displayed 
natural tendency to focus on content and their inability to notice linguistic 
features. Based on the findings, Kim proposes a short-term and fast-track 
curriculum for HL learners which provides (i) a more explicit instruction on 
grammar that complements the linguistic profile of HL learners, (ii) teacher-led 
output of more complex structure and registers, and (iii) consistent corrective 
feedback involving metalinguistic understanding of their errors. This study 
bears significance in that HL learner issues are fast becoming a focus of 
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attention in KFL pedagogy and little empirical studies look into the 
interlanguage profiles of HL learners.  

The parental involvement is imperative and key to the success of Korean 
as a heritage language (KHL) maintenance (Lee 2002; Kim 2006). In Chapter 
12, Eun-jo Lee and Catherine Eunjoo Kim investigate parental views and 
needs for K-12 Korean Community schools. Fifty-five sets of Korean parents, 
who enrolled their children at Korean community schools in Ohio, participated 
in this survey study. The questionnaire consisted of a total of 60 questions, 
designed to explore the participants’ attitudes, purposes, and motivation toward 
KHL teaching and learning, their actual use of Korean at home, and their 
expectation and needs concerning Korean community schools’ curricula. Lee 
and Kim report a number of insightful findings that are applicable to other 
Korean community schools.  For instance, the data identified maintaining 
ethnic identity and enhancing communication with family members in Korean 
as two dominant reasons for KHL maintenance. The majority of participants 
were more concerned with their children’s communicative ability in Korean 
rather than their knowledge of formal aspects such as spelling and grammar. 
Moreover, many asked for more systematic and diversified (extra) curricular 
activities in which their children can learn more about their heritage and culture 
beyond the school curricula. Lee and Kim further provide suggestions for 
maintaining KHL and enhancing the curriculum of the Korean community 
school program. The chapter invites the readers to reconsider the importance of 
parental involvement in KHL maintenance and education as well as the 
significance of incorporating parental views into KHL school curricula. 

This collection of studies addresses several key issues of KFL pedagogy 
from empirical data-driven perspectives. It is hoped that the findings of each 
study in this volume will improve our knowledge of teaching and learning of 
Korean as a foreign language and generate further work in this fast-growing 
field of study. 
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